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Preface

Any intervention in a village requires strong community support. This cannot be trained or tick marked, as it |
not easily measurable. Underlying every community and household is congtangge. Male outnigration
OKIFIy3aSa ¢62YSyQa 62N] 2RI GKSANI Y2O0AfAde& YR yS!¢
be restricted by gendered norms. Social change, the change of norms, rules, and relations, iteanrong
LINE OSaaSINEGDEBEYYR/ 20 06S GNIAYSR |a AYyF2NXNIFGAZY 2N
O2dzy t SNLINPRAzOGAGSd® LyadSIRT (GKA& YlydztQa AydSyi:
an open dialogue with participants on their gender percepsiaghrough pictures and group discussions. How
can farmers work effectively in groups, both men and women being sensitive towards gendered restrictions
This training manual sensitizes both farmers and field staff for gender roles and relations, anéhfeelps
monitor and modify project interventions. Furthermore, methods can be used by researchers for a gende
analysis. Most of all, farers and staff can reflect otieir capabilities, value systems and existing practices to
make suitable contributios and become effective partners in intervention processes.

Community engagement in the activities and discussions of this training are based on brain based principl
(Spitzer, 2007). For this purpose, a participatory, visualizing, network thinkingcemchunicative approach

was chosen (Bunch, 199%eder 2016. To interlink knowledge, participants are encouraged to describe,
explain, discuss and arrange visual inputs in form of pictures (Vester, 2002). A role play challenges farmers
represent the other gender ia humoristic manner, and to act and speak like they perceive the other gender.
Roleswitching can promote a change of perspective and negotiation skills, without criticizing current gende
roles and relations. This training provides a space for farmetsstaff to share their perceptions, to learn from
another, and to engage in a dialogue. This can lead to collective ideas evolving and a critical consciousn
(Freire, 1970), which contributes to social change.

While we conducted the trainings in sidlages in Indiag , -
FYR bSLIES 6S 6SNB AyaLhilk
enthusiasm to talk about gender roles and beliefs in th
community, as well as different critical views on gend
relations. The workshops brought out how local gend
norms (interseting with age, caste and other socid
divides) strongly mitigate structural constraints such
limited access to or lack of irrigation, pesticides, cr
choices, and bargaining market prices. The field staff &
LI NI AOA LI yiGaQ Sy i rodiadallgényer
beliefs triggered critical reflections and the realization this
gender norms are already changing, and will change S N : s i ‘
Ay GKS FdzidzZNB dzy RSNJ 4KS 02 Ydey)\ GeQa | OGAGS Sy3alr 3
spontaneouslya role pay with switched gender roledn one role play, a woman started to sing out a
traditional Maithili song which addresses the fact that women alseemforce gender roles. This song
demonstrates our central learning that we want to share witrstmanual: That it is important to creatively
initiate discussions to raise awareness, as opposed to lectures. Whether and how this leads to change in t
community will be in the hands of the participants, not us.
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A TRADITIONAL MAITHILI SONG

This is a very popular folk song sang by farnfi@rgienerations while working on the fields in the Mithilanchal region in
Nepal, mostly by the Tharu community. It is about a group of women who go to fetch water, but one daughter
breaks herpot. She f SS& (2 KARS Ay KSNJ LI NBydaQ @At f-inhS repodstod KS
her husband about her bad manneis breaking the pot and his mother also tells him that she has bad manners.
However, he does not blame his wife aindteadlooks for her. He asks her to return home despite the mistreatment of
the inlaws. He understands her and explains that this will be solved by sisnéne joint family will dissolve and they can
live and makeheir own decisionsThe song addressegender discrimination women havwéstorically faced, especially
gKSY i GKSANI Kdzaol YyRQA& K 2hevd en cad WBy>an ingortait Kolediighti geydars A
discrimination for their wife after marriage and be supportive d¢fiem, while wanen sometimes reinforcesuch
discriminationupon less powerfulvomen to gairmore power.

Maithili original English translation

Saat sakhiye mili, paniya ne gayelai, Seven friends together, went to fetch water,

Wahi re Jamuna ladi dhaar ho FNRY WI Ydzyl NAGSNRE Ft2¢
Ek sakhiya kera gagari futal, sab sakhi rahalai lajai ho One pal broke hewater-pot, others remained shy

Sanga hi me chellai rama, chotaki nanadiya, daural gayal hi Among the friends, there was younger sistedaw, who ran

ho. Toharo ke tiriya he bhaiya birahu ke matal totheplowFA St R &k ARY &, 2dzNJ g4
Gagari fori naihar jayi ho YFYYSNBRT &aKS oONB{1S KSNI gt
LJX I OS¢
Haraba jotaite ge bahini faraba harayegellai & 5 dzNdlowirdy, sister, it hapens, | lost Faraba and brok
Tuti gellai harahu ke nas ho another machine that is used f@lowing. She had slipped oy
Pyar pichari gellai, gagari futal, tirigka kone aparadh ho FYR ONR1S GKS 461 0GSNI LRGZ ¢
Har joi ayela babu, kodar pari aayel, GhKH olpoWA yFaNR Yaz2ys 4 ayQi -A
Dehari me bhaithal jhamai ho G, 2dz FNB NBf | EAY Ja KIISKNSNH- (i
Sabhu ke tiriya ge ama ghara hi me chai GAFS Aad G GKSANI K2YSI gKe

ke, hamhuke tiriya khana jaye ho
G, 2dz2NJ 6 A FS3 -mahyeed; A & YdzOK o6
Toharo ke tiriya ho babu, biraha ke matal, gagari fori naiharja| { KS o0 NB{1S KSNJ gl GSNJ LIR2{ Iy
Khaiyo liyau babu, dalchura bhojan the food, son, the yogurt beaten rice meal, drink the Gan
Pibi liyau, ganga jal pain ho g GSNE RNAY] €

b2y LQW284& RY Y20iKSNE ((KS
Nai hum kahyebo ge amma, dahi churajzim, naiye pibaugang| 6 2 y Qi R N&#ayed DI y 3|

jal paniho. Kasi lebau ahe re ama, raja hansa ghodiya, chali j§ Rather would get my Raja Hansa horse ready and go tq
tiriya o desh ho gATFSQa @Attt ASE

One mile travelled, dear, travelled two miles,

Ek kosh gella rama, gela dui koshaba On the way a dairy farm was discovered, he made to
Bheti gellai gai ke gaaibar htora hum puchiyau ge bara bhai| guard a gearous request, if he had seen any anxious lady
yehan sadhu batiya yahi pantha dekhne rusnair ho

G,Saz F2NJ adzNBH L KIFIR asSs
Dekhno me dekhno bhaiya, bel re babur tar, Naina sa dff LJ2 dzZNAy 3 G S NBR FNRBRY KSNJ Ses
chdlau loor ho.Chaliyau me chaiyau dhani, ghoori ghar chaliy ¢ / 2YS o6 01 Y& fIFReH [SidiQa
ghuri ghar chayau tahen ge

My mother has become old, will die shortly,
Budiya se maiya he dhani, mari hari jayetai, Sister will gemarried to her home,
Bahini je jettai dur sasur ho, woho je bhai ke re bhina | Remained will be my brother, | will separate him,
dayabaj dunu mili karabai biraj ho 2SS 020K gAff NHzZ S 2dzNJ NBS3IA

Transcription and Translation: Dipika Das
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WHAT IS GENDER?
Caroline Moser(1993) defines gender as:

GOdzt GdzNJ £t & ol aSR S balisiorof nieh g \domenFThaitérs disNddisBes the y
socially constructed from the biologically determined aspects of being male and female. Sex identifies t
biological difference between men and womerheneas gender identifies the social relations between
men and women It therefore refers not to men and women but to the relationship between them, and the
way this is socially constructed. Gender relations are contextually specific and often changeriseresp
G2 EtOGSNAY3I OANDdzraidl yoSaopsg

WHAT IS EMPOWERMENT?
Naila Kabee(1999) defines empowerment as:

G lie process by which those who have been denied the ability to make strategioiifeschcquire such
'y FToAfAGRE DE

Those who are disempowered are eithinied or have limited choices. Therefore, empowerment is a process
GKIFIG SEL} yR&a LIS2LX SQa lFoAftAade G2 YI1S OK2A0Sa (K
choices depends on three interrelated dimensions: agency, resources and aunbi@ge Resources relate to
physical, social and human resources and access to such resources reflects the rules and norms, which alls
certain individuals authority over others. Agency relates to decigsiaking wherein an individual recognizes
their abilty to either make a decision, bargain, negotiate, reflect, manipulate, or resist to pursue their own
goals and can be exercised individually or collectively. Achievements are the outcomes of making stratec
choices that lead to welbeing.

WHAT DOESARTICIPATORY MEAN?
Robert Chamber§l99) defines participatory as:

Gy A BRI NP RS OIS (R A R S S
people to share, enhance, armhalyzetheir
knowledge of life and conditions, fdan and
G2 | Ol o¢

In a participatory approachocal people share and
own their information and help shape outcome;s
Everyone has the right to participate and outside
must seek out marginalized voices and create
safe space to share information. Outsiders m
also be seftritically aware of the ifferent
perspectives and realities within communities while respecting the local knowledge. This method involve
WKIFYRAY3I 20SN) GKS adA01Q o6& Ffft2pgAy3a GKS dzy KSI NR
quietly allows others to partipate in a safe space. Tools include mapping, diagramming, and ranking
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GENDER IN AGRICULTURE AND WATER MANAGEMENT

Women play different roles in society which is determined by legislation, religious and cultural norms
economic status, ethnicity, commity and household and their contribution to productive activities. Women
are usually responsible for domestic work and also participate in agricultural activities that help generate
income. However, their high participation contrasts with their low poditiand social power since their
K2dzASK2fR I OGABAGASE YR OFINB 62N] A& SO2y2YAO!l f
society needs to be recognized and addressed separately to understand their needs and involvement in terr
of decisionmaking.

Gender interacts with socieconomic differences such as age, caste, and class in determining access to an
control of resources. The transfer of water management responsibilities is given to local institutions such &
water users groupsirrigation associations etcThe idea is thatoy decentralizing management of water
resources, the community will benefit and lead to a sustainable ustheotesource over time (Harris and
Gantt, 2007). However, evidence suggests that the commu@sedapproach applied in water management
projects does not necessarily lead to greater participation and empowerment of all stakeholders involve
(MeinzenDick and Zwarteveen, 1998). This is due to the fact that this approach views the community as on
entity where the members share common interests and goals (Sultana, 2009) when, in reality, men and wome
have different needs and priorities in terms of resource use.

Moreover, women still face barriers in controlling
resources and participating in formal ldcastitutions
that are responsible for managing water resourcs
Gender relations play a major role in influenci
structures of property and endowments that gove
domestic divisions of property arndbor which shape
LIS2 LJX SQa NXBf I (A2 yWeikzerDik
and Zwarteveen, 1998). In South Asia, land |
traditionally owned bythe male member of the [ :
household who also serves as the head of the
household. Participation in locafganizations such as
water user groups is extended either to the lang
owner or head of the household, which in most cases
tend to be male. At the same time ngparticipation may not always mean némfluence or noAnvolvement
(Long, 1989). Evidence suggests that women influence decisions by relaying information to shaindsior

the participating male members of the household. Their role as a backstage actor can be viewed as wieldit
some form of influence in formal institutions from the private domain. However, this influence occurs in the
private domain and is dependenn their position within the household.

In the developmental field, it is important to understand the perceptions @mmunity, household and
individuals to break it down based on local understanding. It is important to listen and consult with women o
different age, caste, class and other sacidtural divisions to understand their roles within the household and
community to better understand and address their needélijams et al.1994and Reeves and Bade2000).

PARTICIPATORY GENDER TRARQRGCOMMUNITY GROUP



Introduction

WHO IS THIS MANURDR?

Any community mobilizer,non-governmental organization (NG@jaff or researcherwho wants to hold a

discussiorwith farmerson gendernorms, roles andelationsin their communitiescanuse this manual. It has
been designed focommunities withsmallscale farming activitiequt by changinghe labor activities shown in
Appendixlll, it could also be used for more wh, nonagricultural settings.

WHAT IS IN THIS MANUAL?

A stepby-step description of a thredour gender training workshop
for approximately5 to 12 participants.In three activities and hiree |
discissiors, participants ‘

1) areencouragel to reflect on their own perceptions of boys ang l\ |
girlsin their families \\

2) critically review agricultural and domestiasks andwhy men
andwomen areexpected to workn differentjobs

3) develop argumentation skills to resolve conflicts and evo %
empathy, by switching roles anghowing men and women whafy
life is like for the other gender '

Guided dscussions help connect the activities amdyide participants |
space to ask questions and talk about new ideHsis manual alsof
includestips for facilitation andan appendix section with the papef . "

props that you will need to run a successdnd engagngworkshop. 'k

LA gl

HOW WAS THIS MANUAL MADE?

This workshop is based quarticipatoryresearch conducted by the International Water Management Institute
(IWMI), as part of theCGIARResearch Programn Water, Lancand Ecosystems (WLBhe training waso-
developed by researchers, field staff and fans withinthe ACIARF dzy RS R Inipk@vidS My Season
Irrigation for Marginal and Tenant Farmers (DSl4MT®borrowed activityone from a gender training by iDE,
and builds on didactic teaching methods developed for a doctoral dissertation on kduéat Sustainable
Development(ESD) foindiaQ & F2 NXY I f S R dnp Stephafie/ lLefleThe dradininG Activities were
piloted and modifiedn sixvillages inthe Eastern TeralNepal andBihar and West Bengdhdia. The trainings
were conducted twce per villagetwelve times in total. The villages ék@iladi and Khoksar ParbahaSaptari
district (Eastern Ter3j Bagvatipur and Mauahi in MadhubanB(harn, and Dholaguri and Uttar Chakowakheti
close to Cooch Behar West BengalDuring and afterevery training, modifications and variationsvere
incorporated in the training structuree.g. timngs per activity were adjusted andstructions changed or
specified.
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WHY IS THIS MANUAL IMPORTANT?

Due to malelabor migration from rural communities, women are increasingly managing the
farming process. Femaleaded households face new patterns of vulnerability, with an increase

in labor burden and limited access to and control over water resources, which is esdential
climate resilience. Soceconomic, structural and institutional constraints to sustainable water

use in patriarchal and casteased societies impacted by migration pose a challenge to the long

term up- and outscaling of more productive opportunitieSThis training addresses gender
inequality in smali O £ S | ANRA Odzf G dzNBX 62YSyQa GNALI S 6
community tasks), and institutions marked by caste, class and gender disparities that particularly
affect femaleheaded householdss well as marginal and tenant farmers.

If women are also not allowed to contribute to particular forms of labor, use certain types of
equipment or impact the decisions of farmer groups, agricultural productivity and farming
livelihoods are challengedhis workshop helps communities realize the role that gender plays

in their lives, and discuss how they can move toward a more equal society. This manual is not
LINSAONR LIGAGS 2NJ RSaA3aySR (2 AyFdzaS | LieNI A Odz
and discussions provide valuable space for encouraging farmers to bring their own ideas and
stimulate critical reflections and dialogue on gender perceptions and practices in their particular
cultural setting.

WHEN CAN THIS MANUAL BE USED?
While this manual can be used at any time to generate discussion and reflection on the impact of gender in

1) When newprojects are starting in villagesxd communitygroups
are formed.In this case,he training can be used to sensitize fie
staff and farmers on gender relations in communities.

2) When there are genderelated tensions in a community. Thi
may happen often in communities where men aret-ouigrating
and women are routinely left behind.

A O

3) When conducting participatory research to understand how gender effects community relatons
practices in villages

4) Lastly, \ith project staff who are working with conmunities. It can help to neeal 2 Y Saé gender
perceptions before addressing those ditlgcor indirectly in villages.

After the implementation of the activities and discussions, facilitators and farmers can discuss opportunities t
repeat these activities to observe whether their perceptions have changed. It is important to view this
workshop as an initial tool within argater development process which can be linked to other project
interventions. For this purpose, this manual can identify commusyigcific challenges regarding to gender
relations which shape and developmental interventions in unpredicted ways.

PARTICIPATORY GENDER TRARORGCOMMUNITY GROU®



WHAT D@&S THIS MANUAL ASSUME?
This manual assumsethat facilitators understandthat the concept of gendelis socially constructed and

changsover time and spacadther than beingoiologically fixed). Facilitators are expected to be able to lead
critical discusisns reflecting the origins aghe Odzt (1 dzNJ € y2GA 2y a 2F G3IANI aé |y

WHAT WILL PARTICIPANTS GAIN FROM THIS WORKSHOP?

U A space to talk about gendperceptions and roles in thelmouseholds and
community
atliKa 2y oeBQDaANBRYRE Ay | INA Odz ( dzNB
imbalance in the division of labor
U A chancdo reflect
While othertrainingprograms teach preletermined technical skills, this
workshop lets participants come to their own conclusions by guidiemt
through a reflection on gender ardkvelopng empathythrough role play
U New insightsand skills
What participants and facilitatorearn may differ from workshop to
workshop,but hopefullysome participants leave with new ideas about how
gender impactsheir daily livesand how they might change those impacts
Additionally, bargaining and problem solving skills will be learned from the role
play activity.




PREPARATION

What do | need?
9 Chart paper, colorful cardand permanent markes
fTaSy | YR dothvgg. eadscarves, shawl¥, S y Q & et forirdleXlaying activity
9 Print the following:
a. Pictures of manmad woman and labor activities pfaendixlll) for activiies 1 and?
b. WorkshopEvaluation (appendiy,ito be completed by observer durimgprkshop
1 Audio recording devic® evaluate training afterwardgptional)

WHO DO | NEED?

Participants

It is important to keep the groups small to encourage good discussion. The recomnmaag@dum number of
participants is 12, and the workshop can be effective with as few as 5 or 6 participadts. Sy O2 dzNJ 3 S
participation in meetingscréches(daycare)or children or similar appropriate incentives can be arranged. It is
important to allow sufficient time to select participants of different age, caste, and class, as well as to form
groups in which all participants feel comfortable spegk The groups should idealbe mixed, but keep in

mind that sexsegregatedyroupsoften allow fora more secure space to spedke choice between mixed or
single sex groupsgepends on prior interventions in communities and howuch women feel comfortable
spealng about these topicen front of men. Ifthere is significant hesitancy among the womensjzeak up,

then single sex groupsay provide greater individual participation.

Facilitators

It is recommended to havewo
facilitators for this workshop. Whilg
it may be thatonly one personis |
facilitating at a time, it is important
to have the otherfacilitator act as

an observer and take noteslhe
facilitators should speak the loca
dialect or language. Particularly |
groups withfemale participantsit
is necessary to have female®
facilitators. 7
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WHAT DOES THE FACILITATOR DO?

The facilitatorhas a variety of very important jobs to make the workshop a sug@eepted from the UNDP
Afghanistan Gender Awareness and Development MantiaBse are:

4. Participatingin activities and discussion

1. Encouraging participation

{ This is done by creating a safe space to talk about

controversialissues, involving all participants in a
discussion, and having an idea of the material and
how participants might respond.To flatten
hierarchies in communication, the facilitators
should sit with the participants in a circle on the
ground.

2. Directing the conversation

While participation should be encouraged, it is
equally important for the facilitator to direct the
conversation away from negative themes (such as
reinforcing stereotypes about gender, or insulting
other participants) and towardsa positive,
productive discussionthat encourages collective
participation This is a difficult balance and one of
the reasons why the facilitator is so important.

3. Sticking to the agenda

T RESREE G A A R FIE2EN TS Yadza s P ENISEESINS O
attending the worksbp, and sticking to the time

limits set in the agenda is a good way to do that.

When participants know that time limits are being

obeyed, they may also be more attentive during the
sessions.

While the particimnts should be talking more than the facilitator, it can be helpful for the
facilitator to share observations of his or her owaring the activities and discussion&lthough
this participation is infrequent, it Hps show that the facilitator does ndtave all the answers and

is also here to learn from the discussion.

5. Sharing responsibilities

Just as the facilitator does not need to pretend to know everything about gender equality, he or
she also does not need to do everything. Feel free to haverticipant volunteer take notes if no
other facilitators are available, or have participants hold up props while youThlk.can also help
keep quieter participants involved, and louder participants busy.

i CGIAR RESEARCH PROGRAM ON WATER, LAND AND ECO



10 KEY FACILITATION SKILLS

Technique Purpose
Openended questions To stimulate many responses
Wait for responses To give people time to thk and come up with an answer
52y Q0 02Y0lINR GKSY gAl{
Use eye contact and names To encourage people to contribute
Listen carefully Tounderstand, rephrase, and lead a discussion
Encouragement ¢2 LINRPY23S Y2NB NBalLlRyaSi
Rephrasing To clarify understanding and show appreciation
Redirecting To get others involved
Probing To get out more information andiews
Observing To check on who is not participating
Active Listening To listen with the eyes as well as the ears and checkir
out body language cues
Summarizing To help participants understand and reach an agreeme

SourceiDE Zambia (2015: 3)




GENDER WORKSHOP MODULES

INTRODUCING THE WORKSHOP (10 MIN)

This part othe manual will talk abouthow to introduce theworkshop before activities begi There are three
topics to cover:

1) The agenda
2) Creating a safe space for discussion

3) Introductionsand ice breakers

THE AGENDA

agenda, as it helps participarusderstand ,
where the conversations might lead. Discus
the agenda generally, by explaining that the
workshopconsists of 3 activities aritl
disaussion sections that focus on gender.
Then go through the agenda point by point
The time periods mentioned thughout this
manual are from theentative agendawhich

is printed belowEmphasize that all of these
activities and discussions require the voices |
and stories of the participants, which leads t & ; : , .

the next topic A long introduction to the workshop is notcremmended as participants are already famlllar

with the agenda. Simply laying out the reason for the workshop, that gender plays a large role in rural life and
worth examining, may suffice

Phase Time Activity
Introduction 10 min Introducing theworkshop
Activity 1 30 min Boy or girl?
Discussion 1 | 20 min GDSYRSNE |yR 4aSE¢
Activity 2 45 min Gender position bar
Tea and coffee break
Discussion 2 | 20 min Visioning female and male successful farme
Activity 3 35 min Bargaining role play
Discussion 3 | 15 min Beyond the workshop
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CREAING A SAFE SPACE FOR DISCUSSION

Discussing gender may be a very new concept for the participants, especially in this unfamiliar setting. For tl
reason, it is important to talk about how thg
workshop will bring up sensitive and controversig
issues Let participants know that theynay not §
agree with everything that is said, and that that '
okay.

At this point, the facilitator shoultdriefly discuss his
or her role in the group. Emphasize that youl iy
to let as much discussion as possible take plaées
discussion will be constructive and aim at supporting
each other in the village

PEER INTRODUCTION ASCHNBRBFER

Beyond introducing the workshop, it is important to ham&groductions ofeach participant and facilitator. This
can be done in a creative waparticipantsdiscussn pairs for one to two minutes, sharing their name, number
of family members, which crops they grow, and other relevant informatiarticipants then introduce not
themselves, but the neighbor that they kaid to:

Gdaé T NSy RdaShy hayfiSe family m{embers and grows paddy, wheat, and eggplant

Having some sort of ice breaker activity on hand (such as this) is important in developing a faieddly
understandingatmosphere for the following activities and discussions.




ACTIVITY BOY OR GIRL? (30 MIN)

WHAT IS THISCTIVITY?
Asking participants to describe why they would rather have a son or a daughter

WHY IS IT IMPORTANT?

Introduces participants tdheir own values that areattached to havingsons and daughtersThese will be
critically reflectedupon and explained as socially constructed gender perceptions in the discussion following
this activity.

WHAT DO | NEED?
Pictures of man and woman (Appendix litards and markers for notaking

SINERS:

Step 1:0ne facilitator holds the picture of the woman at one end of the circle, and the other

facilitator holds the picture of the man at the other enthe two pictures are shown here,
and larger versions can be cut out in Appendix .

Step 2:The facilitator explainé ¢ L Yl 3AyS GKI G &2dz aLkR1S G2 | R20
you can only have one child in your life. Would you prefdroy or a girl{represented by
the pictures of the man and the woman)

Step 3:Participans move and tand by the picture of the chilthat theywant: a son ora daughter.

Step 4:Thegirl group and the boy groupeparatelysit down in small circlesThe facilitator asks
GKSYY &2 Keé RAR @& 2Tds dskudsioi &n de led by bIacilitattu nkake
sure that youalso pick someonéo take notes of the discussion, ideally on a big piece of
cardboard.

Step 5:Each groupresensthe reasonghey picked a girl or boy to the rest of the participants.
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ACTIVITY TIMELINE:

Time Objective |Content Method Material
Phase 1: To identify |Do you want a boy or a girl if yo Warm-up activity: putthe pictures of | Laminated
Warmrup, 5 | girl or boy |couldhave only one child? a boy and a girl idifferent locations | pictures of a
min preference |Please go to the picture of the |andseparate the group into two boy and a girl
amongst boy or the girl. according to their preference for the
participants sex of their (imaginary) only child
Phase 2: To identify | The two different groups discus| Group work & Brainstorming Index Cards
Group work, | gender why theywant a girl or boy. facilitators write down the reasons | and
15 min constructions|Write down the reasons of your| for wanting a boy or a girl raised in | permanent
group on Index cards. the discussion on index cards markers
Phase 3: To exchange|Present 35 reasons mentioned | Presentation of group results
Presentation,| S OK 2 |in your groupfor why you want &
10 min perspectives |girl/boy

FACILITATOR TIPS
Let the participants develop #r own ideas for the role playou should not interfere with this process.
During our workshops, the following topics came up:

1) FinancialSecurity Dowry/wedding gifts, educatiomemittances, religious beliefs
2) Lineage family nameandhonor
3) Gendered taskshousehold workrole of daughtesin-law, plowing, cremation
4) Gendered traits discipline, obedience, looks, security




DISCUSSION GENDER VERSUS SEX (20 MIN)

WHAT IS THIS DISCUSSION?
It talks about the difference between gender and sex

WHY IS IT IMPORTANT?
It helps slow how society and culture playlarge role in what it means to bessomanor aman, and that
thereis a difference between what we are born as avitht society tellsis to be

SIIERS:

Step 1:Thefacilitator describeshe
difference between sex ang =

gender as well as the sampl ‘
introductory speecHor ideas
on how to best introduce|  *

participants to this difficult |
concept. Starting out with
the following questionsand
definitions may be helpful:

Do you know whathe differenceis between sex and gnder?

SEXs the biological characteristics of men and women.
GENDER thesocially defineatharacteristics andoles of men and women.

SEX GENDER
Biologicat Male and Female Sociat Masculine and Feminine
Born With Not Born With
Cannot be changed Can be changed
Examples: Examples:
1 Only women can be pregnaand give birth | § Women does domestic chores
1 Only mencan supply sperm. 1 Men is bread winner of family
1 Orly mother breastfeeds her child 1 Women wear sari/kurta
1 Only women menstruate 1 Men plows agricultural landdrivestractor
1 Women are kind hearted
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A SAMPLE OF AMINUTE INTRODUCTION TO THE CONCEBGENIFERANDOSEX:

GENDER IS RELATIVE

Males and females have a different list of activities that they have to perform. Those activities are
dzy RSNRGU22R a4 Gy2NXIfé¢ 0SOFdzasS G(GKS@& | NBX LISNF?2
ages around us. These activities are categorized by geetled rules that are formed by the
peopleof that society and its history.

Can we think of some examples of what a majority of the mw@thwomen do in this village?
U As one example, men are considered to be the breadwinner of the family, while women
arethought to care for the family.

GENDER IS LEARNED
Gender can be understood as learned rather than taught. We learn how a specific gender should
perform, even if it is not explicitly taught to us.

For elample: when babies are born, thégarn from their parents that they are a girl or a boy, and

by the age of 2.5 or 3 they are able to classify who is male or female around them. They first learn
this by the way elders address them, as it is different for a baby boy than a baby girintietins

of the specifiovord used and in tone. When a babgderstandshat she is a girl, she learns what a

girl does. What should she wear? What should she play with? What should she avoid? She learns the
answers to these questions by observing her péseelders and her friends.

GENDER ROLES ARE UNQUESTIONED
The majority of assigned gender roles aceeptedand remain unquestioned.

For exampleln certain regions, mmen do notplow. Apart of the culture states that only memay
plow the land andso in following thesevell-established roles, women do nptow. Instead, women
are cargéakers. They perform
household chores and take car
of children and the sick.
U At this point, ask

participants to think of

more examples of roles

that we do without

quedioning?Examples

may includerooking,

dealing with money,

cremation, drinking chai in

public, etc.




GENDER ROLES VARY IN DIFFERENT PLACES
Gender rols vary across caste and regid¥or
example: In some communities, only men go to
the market to sell agricultural products, while in
others it is only women who g®r: In Western
cultures it is normal that me can cook food for
family but n India and Nepal for example,
usually women a¥ in charge ofthe kitchen
they are cled homemakers too (grihiniEven

in the same placeor communitiesand at the
same time, gender roles can vary within and
across different cultures, religions, and castes.

HOWEVER, GENDER ROLES ARE CHANGEABLIFMBVER
Gender roles and responsibilities can change over time.

U Ask participants to think about what has CHANGED over time in their community, in terms of
the responsibilities of male and female farmers. Give some examples, like maybe riding cycles
andmotorbikes, speaking up in a group, being responsible for the money

U One example might be that in some communities, girls were not allowed to go to
school, but nowadays daughters are sent to school along with sons.

IDENTIFYING GENDER ROLES

To understand te expectations for different genders in our community, we must discover the
different roles and responsibilities performed by women and men. Work can be divided into three
YFEAY OFGS3I2NASAY LINPRAzOGAGBPSS NBLINE RAzOG atedlS | v
AyOfdzRSa ¢2NJ] Ay Fff GKNBS 27T (K Srplé&wotklburderd 2 NR S
Descriptions of these types of work follow:

1) Productive Work :
Any work related to production, whether

for income or family consumption,

consideed productive work. For example}

farming or weaving basket&lsually when

people are asked about their job, their

response is related to productive work,

especially work which is paid or genera '

income. Both women and men can bg

involved in productive divities, but for

the most part their function and®

responsibilities will differ accordingtthe gender division of labo?. 2 YSy Q& LINE RdzO
g2N] Aa 2FGSy fSaa @OrarofS FyR fSaa oI fdzsSR
men for performing sameork.




2) Reproductive Work

Involves the care and maintenance of the
household and its members, including
bearing and caring for children, food
preparation, washing, cleaning, water and
fuel collection, shopping and family health
care. Reproductivevork is crucial to human
adzNBAGEE T @SaG AdG Aa
G2N] QO Ly RS@St 2LAyYy3
reproductive work is for the most part
manual labor intensive and very time consuming. It is almost always the responsibility of
women and girls.

3) Conmunity Work

Includes any collective organization of social events and services, ceremonies and
celebrations, community improvement activities, participation in groups and
organizations, local political activities and so on. Volunteer time is importanthior
spiritual and cultural development of communities and as a means of community
organization. Both women and men engage in community activities, although a gendered
division of labor also exists hereor example, men angresent andinfluential in natual
resource groups such as water user or forestgmmittees despite an obligatory
minimum attendance of 30% of women in sugioups

THE GENDERED DIVISION OF LABOR

Hence, women, men, boys and girls are likely to be involved in all three areas oflwankany
societies, however, women do almost all of the reproductive and much of the productive and
community work. Development projects mush ; P b
NEYSYOoSNI (KIiG 62YS o

prevent them from participating in ways tha

men may be able to. Additionally, np [

disruption in one area of work will affect the

other areas. Extra time spent on farming

producing, trainings or meetings means le

time for other tasks, such as child care or foq %

preparation and finally restor these reason

especially in agriculral production, it is |

important to understand the gendered nee

of the partners and members and cooper

with them for a sustainable livelihood.




Step 2:The facilitator lists the following behaviors and activities in a random order. Participants
guSaa AT (GKS& IINB RSGUSNXYAYSR o0& akRadbey SQa 3S
group discussion ogender and sex.

GENDER

Menstruation U Wearing a sari
Being pregnant U Driving aractor
Giving birth U Child and elderly care
Lactating (feeding the children) U Weeding
Providing sperm u Cooking
U Washing clothes
Fertilizing




ACTIVITY ZENDER POSITION BASRMAN)

WHAT IS THE ACTIVITY?
Participants reflect on the types of labdone bywomen and men, and their reasoning behind that

WHY IS THIS IMPORTANT?

It helps participants see that the division of latbeads to a higher work burden for womeand how we can
change that

WHAT DO | NEED?

Pictures of different labor activitigd4 are included in Appendix, ldind others can be created)ictures of man
and woman standing in different positions next to each other

SRS

Step 1:Place the pictures of the man and woman in a row, arranged like this:

Step2: TheFacilitator describethe row of pictures, saying how it represents female lalmoostly
female labor, labor shared by both genders,stip male labor, or male labor

Sep 3. The pictures of labor activities are distributed in the middle of the circle of participants.
The mrticipantspick onepicture of a labor activityandtake tums describindo the group
what the activity is.

Step 4 After explaining, eaclparticipant places the picture of the labor activitpeneath the

picture of the man and womaithat they think itappliesto: female labor, mostly female

labor, labor shared by both gendeegjually mostly male labor, and male labpictures
in Appendix IlI).

Step 5 The participantexplainsWHYhe or shethinksthat that laboractivity fits in that category.

Repeat step 35 until all labor activities have been placed in a category.

PARTICIPATORY GENDER TRARDRGCOMMUNITY GROUZ3



Step6: TheF I OAf AGEFG2N) FalayYy wakh&d¥F 2HNKNBYyf 29R BWRYSYKY
G o KIYiR LiN2OZ SRRE &AdKIK K]
& SdowltBaléa be usefullhe facilitator may also like to ask

jdzSadAz2yasz
these activities in 1B 1

& dzOK |

az

participants if they think that farming might be more difficult for women because they are
not allowed to apply fertilizeplow, etc. This is the topic dDiscussion 2 and will be
discussed in more detail later in the workshop, but it could be a good idea to ask this
guestion now.

Step7¢ KS T OAf dbvivoil®yNd chaage &who daes what job? How can we make it more
T | AThd&participants rearrange the pictures of the labor activities so that it becomes
more balanced. Help participants realize how changing which gender is responsible for a

certain job can help make work more equal for everyone.

Activity Timeline:

Time

Objective

Content

Method

Material

Phase 1: Describing
picture, 15 min

To choose and describe a pictu

Describe the picture

Every participant
chooses one picture

Phase 2: Deciding
where tasks belong
15 min

To decide where the task
displayed on the picture should
be placed along the gender
LI2aAdGA2y o6 N o
FYR GFSYIlt S

La Al | o
YIyQa Gt a
Place picture on a

pile for mde, female
andboth labor tasks

Every participant
places one picture ir|
one of the five
categories

Phase 3: Reasoning
gendered division of
labor, 10 min

To debatewhy the task is done
by malesor females

Why did you place
the picture there?
Can this be done by
women/men?

Every paiicipant
gives an explanatior]
from her or his
perspective

Phase 4: Réhinking
the gendered
division of labor, 5
min

To envision how labor could be
more balanced

Would you like to
change the division
of labor? Rearrange
the pictures

All participants
realize that the
gendered division of]

labor is changing

The pictures of
labor activities
(14) and the
pictures of the
man (alone) and
the woman
(aloneg), all'in
Appendix|

TIPS:

1. Challenge participants to think beyoddA
0KA&é

beSy fA1S

gKSY (K

Kl

S

activity is for that genderln our workshops, we heard

LI NI A OA LI y i a
GAYSE S

ail 184

RS4ONRXOGS
aal ¥S

l.".l

Iy R

2. May also be helpful to the participants if they thi

that the division of labor has changed over time, whig
may help participants realize th#tcan change in the
future

LJdzG | GdKS

o® 52y Qi
be helpful to be able to look at the pictures durin
Discussion 2

gl e LJ
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DISCUSSION\VAsioning sccessful male and female farmé2e min)

WHAT IS THIS DISCUSSION?
Partidgpants imagineopportunities and challenges in becoming a succedafuher if they were the opposite

gender.

WHY IS IT IMPORTANT?

Participants can reflect on challenges in ongoing project interventions, or envision their opportunities ir
farming.It alsoprepares participants for the gendeswapping roleplay in Activity 3, as well as gives space to
dismantleroadblocks for female farmers.

STEPS:

Step 1:Divide the participants into two mixed gender grou@hoose a participanittake notes

on the chat paper.

Step 2 The fcilitator asks participants to imagine themselves as a farmer of the opposite gender.

Give participants time to lahem imagine this new identity and life.

Step3:C2NJ 2y S 3INERdzLJ=

2 Kl G F NB

a2 KFaG N

GKS OKIftfSy3asSa G2 o

ask the same two questions, but regarding male farmers.

Step 4:Ask the malesg K 2

F NS AYIF3IAYAy3

P K G

B GKS 2 LIJ2 NI dzy
S adz-00

O2YAy3a |

iKSe& IINB FSYI {

i
gAff KSfLI 82dz 6S0O02YS adz0O0Saa¥Fdz K¢

Step 5 Ask one group member to present the opportunities and challengeshforgender they
discussedAs a larger group,isccuss the differencebetween what the male and female

groups described.

CHALLENGES FOR
FEMALE FARMER

OPPORTUNITIES F(
FEMALE FARMERS

1 Notallowed to
plow

1 Household work
load and coming
late to meetings

9 Not allowed to
start water pumps

1 X

1 X

9 Collective labor
support through
other farmers

9 Confidence to
speak up in groups

1 Increasing
cropping areas

1 X

1 X
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ACTIVITY BARGAINING ROLE PLAY (35 MIN)

WHAT IS THIS ACTIVITY?

Participants take the role dhe other gender and have conversations with other participants farming or
household situation

WHY IS THIS IMPORTANT?

Female and male participants get a chance to see what it is like to be the other gender, and understand wh
challenges that gender faces.

WHAT MATERIALS DO | NEED?

Scarves, shirts, and othenale and female clothes. Also farming and household props, such as a water pot, &
spade, vegetables, plates, cups, etc.

STEPS:

Step 1:The facilitator explains that a|
role play will happen. Ask forfl
two or three participants,with
at least one man and one
woman, who are willing to
dress up and play the othe
gender in a farming situation
Use the costumes to show tha
the woman is now a man, ang
the man is now a woman,
Descibe a normal situation in
the field, such as men digging
and womenbring them food, or
a man telling his wife how to work better in the field.

Step 2:The facilitator &lls the grougthat they have a 15 minutes to prepareat minuterole play
situation. First they need to select a labor activitythe field or thehouse.Then they will
planwhat each character will be doing the role play (remember that the men are women,
and the women are menYhe funnier and more spontaneous the play, the better!

Step3: Ask farmers how they felt playing the other gender. sk others how they perceived the
role play on stereotypical gender roles in agriculture and the home.
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TIPS:

2 A0K F fAGOGES KSETLI FNRY (GKS TFTIFIOAEAGEFEGO2NBET GKAA

(such as farm tools, kitchenware, etc) may help generate ideasur workshops, women were excited to
get a chance to tell men to bring themdo and tea constantly, while megnjoyed covering their heads

with a scarf and playing an obedient housewifeund it entertaining to see women working with
equipment in the fields. We found that participants have lots of ideas once they realize thais this
supposed to be a fun and lighthearted exercise.

ACTIVITY TIMELINE:

discussion and

the interventions and to practice

problem they want to

and practice

Presentation of

role play, 15 mil

role play in front of
everyone

role play bargaining bargain about in their role
practice, 15 mir play and practice
Phase 3: To present the play The groups presertheir | Presentation

Time Objective Content Method Material
Phase 1: To introduce the idea of a role playvo | Toact outa conversation | Short oral Props: Head
Introduction, 5 | or three participants perforna short play | from the field,for example| introduction | cover for malg
min on a problem related to the interventiony whose turn it is to irrigate, and female
This is solved through bargaining. Gend to sell vegetables ahto farmers:
roles are changed between male and | negotiate the price withou Scarves and
female farmers. quarrel Pheta, neck
Phase 2: Group To deaile on a problem witliegard to The group discusswhich | Group work | cotton towel




DISCUSSIONBEYOND THE WORKSHOP (15 MIN)

WHAT IS THIS DISCUSSION?
A wrapup of the workshop that helps spread the insights from the workshop into the wider community.

WHY IS IT IMPORTANT?

Participants can reflect on what they have learned and the insights they have developed. They can discus
whether they would like to change anything in their gender behavior. They can plan as a group how to
continue discussing gender after the workshop.

STEPS:

Step 1:Explain to participants that
unlike some trainings, thise==¢
workshop is not supposed tg== =+
fix the problems in one day

the answers. Emphasize tha&
the workshop was only the
first step,and now it is time
for the participants to share
what they learned with their friends and families and continue the conversation.

Step 2:Ask for a volunteer to take notes while participants share ideas

Step 3:In a circle, ask the participants to each share one way that they will use something they
learned in the workshop

TIPS:

U Give at least two examples of answers before the participants share. One example can be a s
discussion with your family, whi@ KS 2 G KSNJ SEIl YLX S & K 2 o#f help raySwifel
prepare and cook fooél.

9y O2dzNF 3S LI NGAOALI yda G2 GNEB y20G G2 NBLSIH
this is a team exercise, which is why oreetzipant should be taking notes. If a participant gets stuc
and cannot think of an answer, encourage other participants to help twnher come up with
something
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FOLLOWUPEVALUATION
After each workshop, we recommend the following two actiots help improve the workshop in the future

1) Discuss anevaluate the workshop with all facilitatars

2) Interviewa fewparticipants (ideally both a man and a womapout the workshop
How to evaluate the workshop among facilitators?

1) Look atthe notes written, photographs taken, and audio recorded from the workshop. Discuss if
information was collected well during the workshop, and how to collect this information better next
time.

HO {KFNX 020K LN} A&S | yYRniddsA GAljdzS F2N LISSNEQ F

3) Share what personally seemed to be the most and least successful parts of the workshop, and disct
why that might be

4) Evaluate timeliness and adherence to agenda. Do some items need more or less time?

5) Completehe Evaluation in Appenxlilthat should have been patrtially filled out during the workshop.
Discuss the document with all facilitators

How to interview a participant?

Interviews should be conducted individually and privately, in order to get the best understanding of the
LI NGAOALI yi Qa8 SELISNASyOSao LT Ggo2 FlLOAtAGIG2NA |
interview. Here are some questions to start the conversation, and feel free to folfppen any points made by

the participant:

1) Which activityor discussion made you think the most? Why?
2) Is there anything that you would like to add or remove from the workshop?
3) Why did you come to the workshop?

4) What do you think other people thought of the workshop? What do you think your friendfaamty
will think of what was talked about at the workshop?

5) Do you think that gender relations will change at some point in your community? What do you think
will cause that change?

PARTICIPATORY GENDER TRARORGCOMMUNITY GROUPI



APPENDIX A general workshop evaluation tool thathould be worked on during event

Gender Training Workshop Evaluation

Group No ___Group Name Date Length
Number of participating members Number of women
Documentation by groumember/young women
Major points of group meeting (information/sensitization/training: on what?)

Method: Lecture % Discussion % Interview___ % Game % Other:_ %
al GSNALFE o0O0FNRAX ONRLAI KFyR2dziaXoo Yoy gy yy
How many participants stated their opinion? / (total)

Which skills did the participants use or lea@iPcle the number of your rating.

Knowledge/Skill Rating Explanation
Communication/ Discussidh(no) 2 3 4 5 (alot)

Rule Btablishment 1 2 3 4 5

Agricultural Knowledge 1 2 3 4 5

Project Information 1 2 3 4 5

Empathy/Group Bgagementl1 2 3 4 5

Organizational I8lls 1 2 3 4 5

Decisioamaking 1 2 3 4 5

Gender Awareness 1 2 3 4 5

Farme Involvement 1 2 3 4 5

Observations
were most outspoken.

seemmrdomfortable and were shy to speak.

Recommendatioafor next meeting
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APPENDIX. An additional, optional tool to track participant and facilitator responses over multiple

Farmer group name:
Projectinterventions

workshops

Name

ilEgle:

Intervention

Personal
Benefits

Benefits

Household

Community
Benefits

Personal
Challenges

Household
Challenges

Community
Challenges

Implementatior
Responsibility

Management
Responsibility|

Maintenance
Responsibilit

Resource
Access:
Water,
Inputs etc.

Critical
Awareness/
Knowledge/
Social
network

Skills

Decision
Making
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APPENDIX llbictures to cutout for Activities 1 and 2
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